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Introduction

[bookmark: _Toc126174803]Welcome Note
Welcome to the Guide to Successful Design of a MOOC (Massive Open Online Course) for course developers at Universitas Indonesia (UI)! This Guide is designed to provide you with the essential guidelines and resources to successfully design, develop and run high-quality MOOCs for a large number of learners around the world.
As a course developer, you play a vital role in the creation and delivery of MOOCs. MOOCs are online courses that can be open to anyone, anywhere in the world, and they aim to allow learners to access high-quality education at their own pace and convenience.
In this guide, you will find information on the pedagogical aspects of MOOC development, including creating course materials, designing interactive activities, and using multimedia elements. You will also learn useful tips and best practices for effectively running MOOCs and ensuring that MOOCs meet the global quality standards.
This guide was developed by Insung Jung, Ph. D. (Education Research Institute, Seoul National University, South Korea) and Roberto B. Figueroa, Ph.D. (Faculty of Information and Communication Studies, University of the Philippines Open University, the Philippines), in consultation with Gatot Fatwanto Hertono, Ph.D. (Director of Academic Development and Learning Resources, UI) and F. Astha Ekadiyanto, M.Sc. (Director of Center for Independent Learning, UI). Its development was funded by KOICA. 
We hope this guide will be a helpful resource as you develop MOOCs for the global audience as well as the Universitas Indonesia community.  Thank you for your contributions to the field of online education!
Jong-Dae Park, Ph.D. 
KOICA Project Director and Professor, Pai Chai University, Daejeon, South Korea

[bookmark: _Toc126174804]Purpose of the Guide
The purpose of this MOOC Guide is: 
· to provide UI faculty members with a clear and concise overview of the essential guidelines and useful resources for successful MOOC design and management, and thus 
· to serve as a source of information for the convenience of UI faculty for developing and running self-paced MOOCs.
This Guide is developed based on several MOOC guidebooks for course developers. In particular, it integrates several important guidelines offered in the edX manual Building and Running an edX Course and an edX course titled edX101: Overview of Creating an edX Course as Open edX platform will be used for the C-HUB MOOCs. 


[bookmark: _Toc126174805]Key Features of the Guide
First, this Guide focuses mostly on the development and delivery of MOOCs on Open edX platform, even though it could be applied in MOOCs on other platforms. The following sites present key features and examples of different MOOC platforms. 
· Open edX platform: https://openedx.org/the-platform/ for key features and https://www.edx.org/ for examples. 
· Coursera platform: https://www.edukatico.org/en/report/coursera-biggest-global-mooc-platform-with-millions-of-learners-worldwide for key features and https://www.coursera.org/ for examples. 
· MOODLE-based platform: https://moodle.com/moodle-for-moocs/ for Moodle for MOOCs and https://idols.ui.ac.id/?redirect=0 and https://model.upou.edu.ph/ for examples. 
Second, this Guide is for the development of MOOCs and NOT for formal online courses that are usually offered by open universities and other distance learning higher education institutions. While MOOCs and formal online courses are similarly offered on the Internet, many MOOCs are self-paced with no or little instructor involvement, targeting a large number of unknown learners, and running a short period of time (e.g., four to 12 weeks). Formal online courses, which typically serve a smaller enrollment, offer heightened instructor involvement, regular and thorough assessments, and are structured to meet the credit requirements of national higher education standards, such as 16 weeks of instruction for a three-credit course. For a more detailed comparison between MOOCs and online courses, please refer to: http://www.cilt.uct.ac.za/cilt/moocs/differences.

[bookmark: _Toc126174806]How this Guidebook is Organized
This guidebook is organized according to the activities outlined in the ADDIE Model. The ADDIE model is a widely used instructional design model that stands for Analysis, Design, Development, Implementation, and Evaluation. In the context of MOOC design, the ADDIE model can be used to guide the process of creating a MOOC from start to finish.
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Figure 1. The ADDIE Model [footnoteRef:2] [2:  CC-BY-SA: Roberto B. Figueroa Jr. (Remixed from Dave Braunschweig’s image)] 

· Analysis: This Guide will begin with the Analysis phase which involves gathering information about the learners, exploring design approaches and clarifying the learning objectives based on the learner information and design decisions      
· Design & Development: It will then explain the Design & Development phases together as they are closely linked to each other. The Design & Development phases involve creating a plan for the course content and activities and creating and organizing the course materials. 
· Implementation & Evaluation: The final stage will be the Implementation & Evaluation phases that involve launching and delivering the MOOC and collecting and analyzing data to assess the effectiveness of the MOOC.  
Another consideration for the content of this Guide is the platform that will be hosting the MOOCs you will create.  UI, as the best national university in Indonesia, has a strong commitment to providing quality education to its students and sharing UI education with the public in Indonesia and beyond. To support this commitment, UI has adopted Open edX as a MOOC platform with a hope to deliver our MOOCs in a variety of subjects and scales to a global audience as well as UI students and Indonesian people and thus meet the needs of a diverse learner body, including both traditional and non-traditional learners.
Important!! Before you begin to read this Guide, we recommend you to go through edX DemoX which is ‘a fun and interactive course designed to help you explore the edX learning experience’. 


[bookmark: _Toc126174807]Analysis

The goal of the Analysis phase is to understand and make decisions on your MOOC learners, overall design approaches including the length and language of your MOOC, and course objectives. All the information and decisions made from the Analyze phase will be translated into a course design and development. To help you go through the Analysis phase, we have provided Template A: Analysis Sheet for your reference. 

[bookmark: _heading=h.rh76z8sx96bx][bookmark: _Toc126174808]Gathering Learner Information
Identifying learners for your MOOC is an essential step in the process of designing a MOOC. Knowing who your learners are and what they hope to gain from your course can inform every aspect of your MOOC design - from the content you cover to the activities and assessments you include. 
First, we advise you to clarify your main learner type(s) at the earliest possible stage. There might be a few types of learners for your MOOC.  They can belong to one or a combination of the following MOOC learner groups: UI students, students from universities in Indonesia, the general public from Indonesia, and the global audience. We recommend that you consider developing your MOOC for the global audience and/or the general public that could include UI and other university students in Indonesia. 
Second, we advise you to clarify what learner goals will be mainly satisfied by your MOOC. You may have to ask this question: “Will it mainly be taken by learners for auditing[footnoteRef:3], micro-credentials[footnoteRef:4], blending in a university classroom, university credit, or a combination?”  MOOCs for auditing may be flexible regarding their duration and period of offering. However, a MOOC that offers paths for micro-credentials or university credits may need to follow a required number of weeks to award the necessary credits, and its activities may have to be synchronized with the university’s academic calendar.   [3:  Auditing provides an opportunity for learners to study or observe a MOOC without completing all assignments or receiving a grade. ]  [4:  A micro-credential is a competency-based certification that demonstrates a learner's mastery in a specific area and can accumulate into larger credentials or serve as standalone proof of learning.] 

By clarifying your main learner type(s), you can make effective decisions on the language of your MOOC (e.g., Indonesian, English, or both?), the content level of the MOOC (e.g., academic university level, non-formal education level, etc.), the title of the MOOC (e.g., the MOOC title matching with the UI course title, another title attracting the general public, etc.), the length of the course, and more prior to the MOOC design and development. 
Regarding the length of a MOOC, we recommend that C-HUB MOOCs be approximately eight weeks in length, but allowing variation based on your MOOC's target learners, purpose, content and design approach (see: Northwestern University MOOC Creation Guidelines for details). For example, if the main purpose of your MOOC development is to use some video lectures of the MOOC at the beginning of your traditional university classroom, your MOOC could be shorter than eight weeks. If you are considering to develop a 16-week online course for university credits, please consult with general course design guidelines such as Harvard Bok Center’s Designing Your Course, or online course design guidelines such as the University of Vermont’s Online Course Design Guidelines and the SUNY Online Course Quality Review Rubric, as this Guide is NOT for the development of formal online courses as explained in Key Features of the Guide.  
It is a common belief that a MOOC should be taught over a shorter period of time compared with a typical university course that often lasts a 16-week semester, but long enough to cover rigorous academic content. MOOCs on edX and other platforms tend to range in length from six to 12 weeks. We believe that an eight‐week MOOC will allow for delivery of substantial amounts of content, while not overwhelming learners. 
However, four-week MOOCs are also recommended in edX and other cases. For example, in a paper published by Oakley et al (2016) [footnoteRef:5] the authors shared  several factors that contributed to the great success of their MOOC: Learning How to Learn. In their first year, their course had almost one million enrollees from 200 countries and received a satisfaction rating of 4.55 out of a perfect score of 5.0.  They identified three factors that contributed to the success of their MOOC: course format, instructor quality, and conceptual clarity. The course format included workload, difficulty level, video length, course length, and course timing. The course length which pertained to the duration of the MOOC was four weeks.  [5:  Oakley, B., Poole, D., & Nestor, M. (2016). Creating a sticky MOOC. Online Learning, 20(1), 13-24.] 

If you plan to convert your existing 16-week course into a shorter MOOC or multiple MOOCs, we suggest that you adopt a modular design approach. This involves dividing the course content into smaller, self-contained sections called modules. A module refers to a distinct and self-contained section of instruction within a course. Also, consider customizing the MOOC's duration and format to fit the needs and preferred learning styles of your MOOC learners. A typical module length is a week, but its duration can be adjusted based on student needs and learning styles. For information on course modularization and its impact, refer to: “The future of MIT education looks more global, modular, and flexible,” an article in MIT News and “Measuring the effects of course modularizations in online courses for life-long learners” in Frontiers in Education:

· As explained above, MOOCs are ideally taught over a short period of time, the commonly suggested length of a MOOC’s course structure is eight weeks. However, based on the above case study, you may consider grouping topics into four (to six)-week MOOCs. Activities and learning materials for each week can constitute a single topic or a set of topics that pertain to one learning objective or outcome.    

Third, we advise you to gather more detailed learner information once the main learner type(s) are decided. There are several ways to gather information about your MOOC learners before designing a MOOC. One method of gathering your MOOC learner information is to create a learner persona, which is a fictional character that represents a specific type of learner who might take your course. A learner persona includes demographic information, goals, challenges, and preferences that are relevant to your MOOC. Creating a learner persona can help you better understand the needs and motivations of your learners and design your MOOC accordingly. Another way to identify your learners is to survey them or conduct focus groups, which helps you to gather information about their backgrounds, learning goals, and expectations. This information can provide valuable insights into what your learners hope to gain from your MOOC and how you can tailor the course to meet their needs.
Fourth, we ask you to consider the context in which your learners will be taking your MOOC. Contextual factors include learners’ time constraints, access to technology, and language skills. Understanding these contextual factors can help you design a MOOC that is accessible and inclusive for all learners.
Overall, identifying your learners before designing a MOOC is crucial to creating a course that meets their needs and helps them achieve their learning goals. By gathering information about your learners and considering their context, you can design a MOOC that is engaging, effective, and relevant to your audience.

[bookmark: _Toc126174809]Exploring Design Approaches
Considering your MOOC learners and their characteristics, you can take different approaches to your MOOC design. There are a variety of approaches you can explore and adopt in order to create a successful and engaging MOOC learning experience for your learners. Some of these approaches include: 

· Synchronous vs Self-paced: In the synchronous approach, learners need to follow a predetermined course schedule with a set class schedule and due dates. On the other hand, the self-paced approach allows learners to complete the course at their own pace, with no set schedule or deadlines. If you wish to develop a MOOC for learners joining from different places or from different time zones, you may take the self-paced approach. But if you target UI students, the synchronous approach will work fine. 
· Lecture-based: This approach is like a lecture-based, traditional classroom structure, with lectures, occasional discussions, and assignments. If your main target audience is UI students or other university students taking your course for credits, this traditional approach might work well. 
· Project (or Problem)-based: In this approach, students work on a real-world project or problem throughout the course. If your MOOC is targeting the people working in the real world or even the general public, you may consider applying this approach. Of course, this approach could be combined with the traditional approach to provide active learning opportunities.  
· Gamified: This approach uses game-like elements, such as points and badges, to motivate and engage students, and thus it can be combined with other approaches such as lecture-based or project-based. 
· Social: This approach emphasizes collaboration and interaction among MOOC learners and/or between MOOC learners and instructors, using tools such as discussion forums, webinars, and SNS. As the project-based or gamified approach, this social approach can be combined with the lecture-based traditional approach to promote active engagement of MOOC learners. 

For our project, we recommend that: 
· you develop a self-paced MOOC, targeting the global audience and/or the general public (often including UI and other university students) in Indonesia. 
· you use English as a main language of instruction if you target the global audience, and English or Indonesian for Indonesians. 
· you begin with a lecture-based approach and integrate one or two other approaches such as project-based or social approach.    

[bookmark: _Toc126174810]Clarifying Course Objectives
What do you want your MOOC learners to learn? What knowledge or concepts should they take away from your MOOC? What skills should they learn to solve problems in your field? Based on what you know about your learners and approach(es) you plan to take, let’s try to clarify your course objectives. 
Clarifying your course objectives is particularly important in a MOOC where learners have to study course materials independently without much help from the instructor. 
Three main benefits of well-defined course objectives include: 
· Providing a clear, concise, and measurable description of what learners should be able to accomplish after completing the MOOC. They help learners understand the purpose and value of the course, and they guide the design and delivery of the course content. 
· Helping learners focus on the most important concepts and skills, and thus help them stay motivated and engaged throughout the course. 
· Assisting instructors to assess the effectiveness of their teaching and determine whether their learners are meeting the desired learning outcomes. 
Setting course objectives is no easy feat. However, the process can be swiftly guided by a framework or a model that is grounded on sound learning theories. We recommend that you consider Bloom's taxonomy as a framework for classifying course objectives according to the level of cognitive complexity. Bloom’s taxonomy includes six levels: remember, understand, apply, analyze, evaluate, and create (See Figure 2 for further explanation of each level). In the context of MOOC design, Bloom's taxonomy can be used to identify the learning objectives for the course and to design activities and assessments that align with those objectives
[image: ]
Figure 2. Bloom's Taxonomy [footnoteRef:6] [6:  CC-BY: Vanderbilt University Center for Teaching] 


Considerations for clarifying course objectives for a MOOC using Bloom's taxonomy: Setting up course objectives for a MOOC can be similar to setting course objectives for any other type of the course, with a few additional considerations:
· Review the levels of Bloom's taxonomy: Your first step would be to review the six levels of Bloom's taxonomy to determine which cognitive skills you want to focus on in your MOOC. For this, we suggest you to read this article, Using Bloom’s Taxonomy to Write Effective Learning Outcomes https://tips.uark.edu/using-blooms-taxonomy/
· Identify the skills and abilities you want your students to develop: Think about the goals you have for your MOOC and the outcomes you want your students to achieve. Consider what you want your students to be able to do by the end of the course.
· Depending on your MOOC’s main goal (e.g., auditing, micro-credentials, university credit, etc.), you will have to make sure that your objectives also align with institutional goals.  If it is for university credit for an academic program, please ensure that your objectives align with the program level outcomes (PLOs) especially if the university is following the outcome-based education (OBE) paradigm. When offering MOOCs for microcredentials that may be used for a certain occupation, please ensure that it aligns with the national occupational competency-based certification framework (e.g., the Indonesia’s National Competency Framework). For more information, please visit: the IQF Website and read the IQF English Booklet. 
· Write clear, measurable objectives: Use action verbs that correspond to the level of Bloom's taxonomy you are targeting. Make sure that your objectives are Specific, Measurable, Achievable, Relevant, and Time-bound (SMART). To aid you in constructing well-defined SMART course objectives, a list of recommended verbs for every level in the taxonomy is provided at: https://tips.uark.edu/blooms-taxonomy-verb-chart/ You may also try using the learning outcome generator made by scholars from the Indiana University: https://elearn.sitehost.iu.edu/courses/tos/gen2/
· Finally, we recommend that you prepare no more than one learning objective per week. If you have an eight-week course, you will have less than eight objectives. 
In the next Design & Development phases, you will want to ensure that your lectures, discussions or other learning activities, assignments, and exams are designed to help learners achieve the objectives you have set for the course. Make sure that all your teaching activities are designed and developed to help your learners achieve the course objectives, and your assessments are designed to measure your learners’ achievement of  the course objectives. 
Template A: Analysis Sheet is provided to help you analyze and make decisions on learners, design approaches, and learning objectives. 



[bookmark: _Toc126174811]Design & Development  

The goal of the Design & Development phases is to use the information gathered in the Analysis phase to make informed decisions about creating your MOOC program, and to create the course materials, learning activities, and assessments. These phases can be time-intensive and require careful attention to detail. 
[bookmark: _heading=h.mtbw0eowgz4h]To assist you in these phases, we have provided several templates for your reference: Template B: Course Information Checklist, Template C: Course Content Checklist, Template D: Learning Activity Planning Sheet, Template E: Discussion Planning Sheet, Template F: Peer Assessment Planning Template, and Template G: Grading Rubric.

[bookmark: _Toc126174812]Course Information 
As you begin to design your MOOC in detail, it is important and useful to develop Course Information. Defining course Information helps learners understand the nature and structure of the course, as well as the expectations and requirements for successful completion. It can be also helpful for keeping learners informed and on track with their coursework. 
Key points of the Course Information include:

· Course Description in less than 300 words: A brief overview of the course content, goals, and objectives. It is highly recommended to provide a short Welcome/Introduction Video (about three minutes).
· Course Structure: The format of the course, including how the material is presented (e.g., videos, readings, quizzes, etc.), and how the course is organized and scheduled (e.g., by week, by module, by topic, etc.).
· Course Requirements: Prerequisites needed to take the course and learner background, the specific tasks and assignments that students need to complete in order to successfully complete the course. This may include readings, quizzes, exams, projects, other assignments, and expected time requirements. You may also include a request to view the edX DemoX course. 
· Course Duration: The length of the course, including the start and end dates, and the time commitment required to complete the course.
· Instructor Information: The name and background of the instructor(s) teaching the course, biographical information, as well as their availability for communication and support. 
· Technical Requirements: Any specific software or hardware requirements needed to access and participate in the course. Also, a prompt is provided to the learner on the Course Information page on how to get started with the course.

Moreover, we recommend that self-assessment on Course Information is provided to help learners identify prerequisites needed to complete a MOOC and earn a certificate.
By defining course information, you can help learners understand what to expect from the course and set realistic goals for their learning. Thus, it can help increase learner engagement and success in the course.
Various examples of the Course Information and About the Course page can be accessed through the course dashboard or the course home page of the courses offered at https://www.edx.org/. 
About the Course or Course Announcement (one or two pages) can be created as an advertisement for your MOOC. It helps potential learners quickly understand why they should take your course and decide whether to enroll in your MOOC. One example from edX MOOCs states: “This MOOC takes you through the basics of academic writing step by step. From structuring and organising an academic text to avoiding common pitfalls that can negatively affect your credibility, this 6-week course offers a guide for those who want to improve their writing. It looks at various components that will make your academic writing stand out for all the right reasons, including paragraphing, style, tone, paraphrasing and punctuation. Using samples of student writing it also gives you tips on what to avoid and explains why. Each week is comprised of video lessons, followed by exercises and peer-review tasks, taking you through various aspects of academic writing. The course requires upper-intermediate (B2) to advanced English (C1).” See an edX course: Academic Writing Made Easy.
Template B: Course Information Checklist is provided to help you design and develop Course Information along with the “About the Course” page. 
Key components of About the Course page include: 
· a brief overview of course description which is welcoming, attractive and energized, 
· course format which includes weekly or modular themes and schedule, 
· a brief instructor information in a personal and friendly manner, 
· information about the learning outcomes and assessment methods, and 
· other information that might be effective for course advertisement.  

[bookmark: _Toc126174813]Content
Contents are usually packed as learning materials and can take the form of text, videos, images, webpages, and immersive media. 
[bookmark: _Toc126174814]Things to Consider 
For effective MOOC creation, there are at least two things to consider prior to the content creation: course structure and web accessibility. 
[bookmark: _Toc126174815]Course Structure on Open edX
The course structure for a MOOC can be dictated by the topics that are planned to be presented to achieve the learning objectives. 
As Open edX will be used as our MOOC platform, you need to be familiar with the course building blocks (course structure) of Open edX.  The Open edX course blocks consist of: the course outline, sections, subsections, units, and components. 
· The course outline describes the whole structure of your course with sections as the top level grouping of materials in your course.  
· Sections can refer to the period or week number.  It can also refer to a major topic.  
· Subsections may represent topics that are to be taught in the period represented by the section or subtopics that comprise a topic. 
· Units are single page lessons that contain materials and activities that comprise a single lesson.  
· These materials and activities are called components.
Understanding this hierarchy can help you with the sequence of your MOOC content. For details of course structure on Open edX, visit: the edX manual section 7. Developing Your Course. 
If you are developing a four-week course, then topics related to a learning objective can be grouped into one section that can be accomplished in one week. 
[bookmark: _Toc126174816]Web Accessibility
Web accessibility is the inclusive practice of making your websites accessible for all users, including those with disabilities and other limitations. Considering the diversity of your MOOC learners, this practice should be considered in choosing the MOOC content. Two well-established standards for providing accessible content are the Web Content Accessibility Guidelines (WCAG) and the Universal Design for Learning (UDL).
1) Web Content Accessibility Guidelines (WCAG)
Fortunately, the platform hosting your MOOC (Open edX) has integrated features that allow course developers to conform to the Level AA conformance, which is the second to the highest level for WCAG. Furthermore,  the platform was also developed according to HTML 5 standards and the Web Accessibility Initiative - Accessible Rich Internet Applications (WAI-ARIA) Suite, which defines a way to make Web content and applications accessible to people with diverse needs by ensuring their compatibility with accessibility tools like screen readers or magnifiers. 
However, when designing a MOOC, we should try to go beyond those platform features.  The actual  design of the course should be mindful of the diverse needs of learners.  Building and Running an edX Course guide  has listed some of these learners as:
· Blind learners who use a screen reader, which reads page text aloud, or a Braille display device, which renders page text in refreshable Braille.
· Low-vision learners who use screen magnification software to enlarge or modify the contrast of text and other onscreen content.
· Learners with vision impairments, such as difficulty seeing in low-light conditions, who modify their browser or operating system to change background colors and text settings to make text easier to read.
· Learners with learning disabilities, such as dyslexia, who use text-to- speech technology that reads page content aloud.
· Physically disabled learners who control their computers using switching devices, voice recognition software, or eye gaze-activated technology instead of mouse devices or keyboards.
· Learners who modify their operating system settings to make the mouse or keyboard easier to use. 
· Learners with hearing impairments who cannot access audio content and need the equivalent information in an alternative format, such as captions.
To maximize the support that the platform gives for accessibility, we strongly suggest that you follow the guidelines provided by edX as summarized below: 
· Perceivable Course Content  - This includes ensuring that non-text content like images have text alternatives that can be read by screen readers for learners with limited vision. For time-based media like videos, you can also provide captions, transcripts, or sign-language interpretations. It was also suggested to use HTML in crafting course content as much as possible as it is one of the most adaptable markup      languages. Proper contrast for making sure that information is visible is also suggested.      
· Understandable Course Content - Since MOOCs are usually made for a global audience, content that is easily understandable is highly preferred. This means that it should be written using language that is straightforward, easy to comprehend, and well-structured. The course itself should be easy to navigate. While the course structure provided by the platform enables this, describing sections and subsections clearly will increase navigability of the course. Links should also be properly described.  If they are links to documents, the document type should be included in the link description. 
· Accessible Learning Material Formats - Learning materials can be created and exported using accessible formats. For eBooks, EPUB3 is recommended as the most accessible format.  There are also ways of ensuring that your document, spreadsheet, presentation, or PDF is accessible.  Please consult the edX guide for a full list. 
For further information on WCAG, please check out: a MOOC on Web Accessibility offered by edX: https://www.edx.org/course/web-accessibility-introduction.  Another free course offered by W3C and UNESCO can be found here: https://www.w3.org/WAI/courses/foundations-course/. Some references for designing and developing course materials can be found at https://www.w3.org/WAI/design-develop/. Some references for evaluating a MOOC are listed here (https://www.w3.org/WAI/test-evaluate/). 
2) Universal Design for Learning (UDL)     
Universal Design for Learning or UDL focuses on delivering courses in a certain format so that as many of your learners as possible can successfully interact with the learning resources and activities you provide them, without compromising on pedagogic rigor and quality.
The principles of UDL can be summarized as follows: 
· Present information and content in various ways.
· Provide more than one way for learners to express what they know.
· Stimulate interest and motivation for learning.
For more specific UDL guidelines for each of these principles, please visit: The National Center on Universal Design for Learning. 
[bookmark: _Toc126174817]Text     
Text content forms the basic building blocks of your MOOC. It is the type of content that enables and facilitates accessibility for learners with limited vision and hearing. It is also the content that accompanies videos for captions and subtitles to accommodate language diversity. Thus, it is extremely important to make your MOOC reach a wide variety of learners. Here are some things to remember when preparing text content for your MOOC. 
· Start with a clear course outline: Organizing one’s thoughts is important when writing content. Thus, we recommend creating an outline before you write. This outline can also determine the headings and subheadings of your text.  Having an outline can ensure that the structure of what you are writing is logically connected and organized.
· Keep it concise, engaging and conversational: Assuming that your MOOCs are self-paced, text content needs to be engaging and concise. Extremely long text with hifalutin vocabulary may drive motivation down and cause confusion. Bulleted or numbered lists may be easier to digest for MOOC students compared to long paragraphs. We also suggest that you write in a conversational tone, which makes it even more engaging. 
· Use examples: When explaining a concept, it is recommended that you use examples that students may relate to. It may be better to use real-life anecdotes especially when your objective is a change of belief or perspective. Giving examples helps learners establish relevance and keeps them engaged in the content. 
· Ensure correctness and clarity: It is good practice to proofread your text content before publishing or updating your course. However, we recommend that the proofreader is someone else.  Aside from ensuring accuracy in terms of grammar and spelling, it may also reveal some conceptual issues or vague writing that you may need to clarify.  Furthermore, having someone else proofread your text content before uploading or publishing may reveal some terms that may need a definition or further explanation. 
For more details on creating text components in Studio (an Open edX course builder), visit:  the edX manual section 8.1. Working with Text Components. 
[bookmark: _Toc126174818]Images 
Images are static visual content that can enhance clarity and engagement of text content.  Images can be used for emphasis and illustration. They can also help students visualize processes and relationships between components in a system. They can also be used for embellishment and accentuation.  Here are some pointers for effectively integrating images or other static visual content into your MOOC content:
· Balance quality with file size: While a high-resolution image makes it clear and appealing, it could also be heavy in terms of file size.  Considering the varying connection speeds among students accessing your MOOC, it may be prudent to make sure that the resolution is enough to make the image clear, but also compact.  
· Use appropriate images: We recommend that you use only images that will illustrate key points of your text content.  Ensuring that the images used are relevant to the topic would enhance student engagement. Choosing the right type of images such as photos, diagrams, charts, or infographics will also enhance the clarity of your content. It is better to avoid using too many images especially when they are unrelated to the topic, because they may be a distraction.  
· Consider copyright: We recommend that you check the copyright and usage permissions of images that you are planning to use in your MOOC.  It is encouraged to use open educational resources (OER) that use the creative commons license or were released as public domain.  We have written a special section regarding this for more information.
· Test in various displays: It is a good practice to test whether your images display properly and clearly on various devices and screen sizes.  
For more details on adding images and other types of files:  visit the edX manual section 11.1. Adding Files to a Course. 
[bookmark: _Toc126174819]Videos and Animation
Time-based dynamic visual content like videos and animation are said to be the most important content type in a MOOC.  It’s also the most tedious to prepare because it involves the other different content types like text for the script and captions and images.  Here are some suggestions for effectively incorporating videos in your MOOC: 
· Plan video content.  An important preparatory activity is scriptwriting, which makes it easy to have captions and translations readily available. The script can also help you determine the length of each video.  A storyboard with a very long script can be chunked into two or three videos.   
· Plan for optimal video length: In general, the ideal length for one video chunk is between 5 to 10 minutes. But a large-scale MIT study with over 6.9 million video sessions for edX MOOCs revealed that the optimal video length should be under 6 minutes. It found that shorter videos were much more engaging and held learners’ close attention and that videos longer than 6 minutes resulted in significant viewer attrition. 
· Keep it simple and engaging: For self-paced MOOCs, it is essential to keep learners engaged and interested. Adding interactive elements like self-reflection questions or suggested activities at critical portions of the video or at the end may help facilitate active learning. If HTML5 Package (H5P) activities can be embedded, consider using interactive videos where interactive elements like pop-up text or quiz can be integrated. H5P is a tool that enables users to create interactive content such as presentations, videos, questions, quizzes, games, and more without any programming knowledge. For more information about H5P, go to their website. 
· Avoid jargon: Due to the variety of backgrounds your students have, it is also recommended to avoid jargon or technical terms and try to, as much as possible, use language that is easy to understand. The script should also be written in a conversational tone and actors can be chosen based on their ability to speak clearly and confidently.  
· Use appropriate video capture modes: Videos can be presented in various styles. A more detailed set of suggestions can be found in Berkley edX’s wiki on Online Video Lectures - Best Practices and How/Where to Capture:
· Live Capture: Live capture involves using one or several cameras. The simplest version is the talking head where the video shows one or several speakers talking about a lesson or a topic. This is why it’s also referred to as the ‘talking head style’ of video presentation.  Unless the speakers themselves are good enough to hold attention of students, which could be due to their highly advanced presentation skills and reputation, it is recommended that this capture method be used sparingly, ideally for introducing or concluding the lesson.  
· Digital Content Capture: Digital content capture allows only the content to be shown while the presenter is talking in the background.  While it can be done using screen-recording or animation on your computer, a highly recommended method is using a tablet as a digital whiteboard or sharing a presentation and having it annotated.  
· Combination Capture: Another popular mode is combination capture where a live speaker is filmed in front of a green screen.  The video is then edited and textual content, images, and even animation are overlaid to illustrate what the speaker is talking about. This mode needs significant post-production editing and careful storyboarding.  
· On Location Capture: This mode of capture involves going on a specific location that may enhance the content being presented.  This is highly recommended for presenting location-based content like case studies or historical narratives.
· Edit and review: After releasing the initial version of the video after post-production, it is recommended that you review the video thoroughly for errors or mistakes.  It is also a god idea to invite colleagues and even a representative of your target learner to watch it so that you can collect feedback on the content and delivery. 
For more details on creating videos for MOOCs on Open edX:  visit the edX manual section 9. Creating and Adding Video Content. 
[bookmark: _Toc126174820]Web Pages and Immersive Media. 
MOOCs often require contents that are hosted in other websites.  These can be web pages that contain supplementary information regarding the topic.  They can also be rich interactive media like H5P or immersive media like Virtual Tours using Web-VR or a virtual world in the Metaverse  Here are some tips on how to effectively integrate web pages and immersive media:
· Choose between embedding and external linking appropriately: There are two ways in integrating these content-types in your MOOC: embedding and external linking.  Embedding allows students to immediately access the third-party content from within the learning platform.  However, embedding may also cause distortion issues especially in the layout, which may affect readability.  Furthermore, built-in accessibility features of the platform may not apply to the embedded content.  External linking changes the content of the current page or opens a new browser tab/window that contains the third-party content.  It may be the safer option but will require the learners to leave the platform and may have an impact on concentration.
· Always open as a new tab or window when using external linking. Ensure that the third-party content does not replace the MOOC’s tab when opening an external link. Third party content from external websites should open up in another tab or window. 
· Test embedded content and provide alternatives:  While it is convenient to embed external content, it is important to test them with various browsers and devices to make sure that the layout of the whole course does not break up and that the external website or app still works.  You may also provide a clickable beside or below the embedded page to give students an option to access its source in case the embedded version does not work. It is also good practice to provide an internal alternative of the topic presented in the external material so that those who cannot completely access it can still learn the critical concepts that it is supposed to teach.  You should also test the links regularly to ensure that it is accurate and up-to-date.
· Web VR:  Web VR content is best accessed in a separate window or tab.  Since it is not yet that widely supported, it may be prudent to provide these materials as supplementary materials instead of critical ones. Like other external resources, it is recommended that you provide alternatives for students who cannot access Web VR content completely. 
For more details on adding web pages and immersive media to your MOOC: visit the edX manual sections: 10.18: Google Drive Tool and 10.19 iFrame Tool and the paper by Hewawalpita et al (2018).[footnoteRef:7] [7:  Hewawalpita, S., Herath, S., Perera, I., & Meedeniya, D. (2018). Effective Learning Content Offering in MOOCs with Virtual Reality-An Exploratory Study on Learner Experience. J. Univers. Comput. Sci., 24(2), 129-148.] 

[bookmark: _Toc126174821]Copyright
In developing your MOOC, you may have to use existing reading materials like textbooks, journal articles, and multimedia materials like videos, audio, and still images. It is important to remember that the use of these materials may be subject to copyright restrictions. Here are some recommendations.
· Public Domain. If possible, always use materials that are part of the public domain.  These are creative works that are not protected by any exclusive intellectual property rights through a voluntary waiver or expiration. For more information, visit the Public Domain Page at the Creative Commons Website. 
· CC0. If public domain is not available, look for works that are released through CC0, which means “no rights reserved” and pertain to the license used for creative works whose copyright was waived by the creator who could not release them through public domain due to law restrictions.  The CC0 Page of the Creative Commons Website contains a database of works that were released through this license. 
· Creative Commons License. You are also encouraged to use works that were released through the other various levels of the Creative Commons License. The simplest is CC-BY which requires users of the work to acknowledge the author or creator of the work whenever it is used as a material.  You may visit the Licenses Page of the Creative Commons website to learn about this and other CC-levels.  
· All Rights Reserved. For works where all rights are reserved, you may have to ask permission from the owner of the copyright.  Sometimes it does not just belong to one entity. This is why it may be wise to get a lawyer for assistance in using materials like this. 
· Licensing Your Own Work. When creating your own materials, it is highly recommended to use any of the levels of the Creative Commons license to make it easy for others to re-use your work.  For a more detailed guide on how to license your course and its materials, you may visit the edX manual section 4. Course and Video Licenses. 
[bookmark: _Hlk125570773]Template C: Course Content Checklist is provided to help you design and develop various types of content.

[bookmark: _Toc126174822]Learning Activities
Engaging MOOC learners in their learning process is one of the key success factors of your MOOC.                                                             
[bookmark: _Toc126174823]Things to Consider     
There are a few things to consider before designing and developing MOOC learning activities: types of learning activities that you could choose from for your MOOC; types of interactions that are promoted in those learning activities; and creating a learning activity planning sheet to align learning activities with learning objectives. 
[bookmark: _Toc126174824]Types of Learning Activities
The R2D2 Model, which was developed by Bonk and Zhang (2006), considers four quadrants that represent categories of learning activities in online learning: read, reflect, display, and do. It is argued that these four types of learning can cover the different types of learners (e.g., verbal/auditory,  reflective/observational, visual, and tactile/kinesthetic) according to learning style in online courses and it would be good to identify learning activities using this model. 
· “Read” refers to knowledge acquisition activities which also includes both reading and listening activities. Example activities for verbal learning include reading materials, online discussions, online tutorials, webinars, audio/video lectures, podcasts, and WebQuests. We recommend choosing reading and listening materials that are engaging, relevant to students, and help fulfill the objectives of the course. It is also recommended to use a variety of formats such as articles, eBooks, podcasts, and comic strips. Furthermore, you must provide clear objectives and instructions around each of the materials so expectations are appropriately set which could guide the students on which parts to focus on especially when there is voluminous text. This can be explained in detail later but incorporating quizzes and discussion forums into chunks of text in the reading material to help students be more actively engaged in the material and help them with self-assessment.
· “Reflect” refers to reflective activities. Example activities for reflective learning include online role-play, online debates, pros and cons lists, writing prompts, discussion forums, reflective journaling, text annotation, wiki, and reacting to a selection of learning materials or articles. Many of these activities can be implemented using discussion forums. Like reading/listening activities, reflection activities should be accompanied by clear instructions. Many reflection activities end of becoming ineffective because of confusing or vague instructions. A good reflection activity usually encourages students to connect the topic with their experience, present situation, or their plans in the future. This helps establish relevance.  
· “Display” refers to visual activities.  Example activities for visual learning include videos related to acquired knowledge, pictures, flow charts, infographics, statistical graphs, graphical timelines, interactive visuals with online chat, animations, comic strips, webtoons.  Videos provide both verbal and visual learning opportunities, which makes them effective learning activities in MOOCs.  Videos can be used to anchor instruction in content and allow students to review it as many times as they want. Other useful learning display activities are knowledge mapping tools, virtual museums, and virtual tours.  
For visual learning activities, we recommend that you use visual materials appropriately.  Sometimes, filling a learning material with too much visual embellishments may be distracting instead of helpful. Instead, use graphics for processes or concepts that are difficult to describe with words. Visual content can now easily be made interactive through HTML 5.  Open EdX already has built-in mechanisms to make your visual content mobile-friendly and responsive. Your only job now is to test your learning materials using major devices before launching them live to see if important details can be viewed. Like videos, consider the length or duration of other time-based learning materials. Make sure that they are concise. It may also be good to test your visual learning activities with your prospective learners so that you can gather feedback and improve them before your MOOC. 
· “Do” refers to application activities. Examples include writing wikis, creating their own videos, collaborating on a project using project or task management systems, and managing simple forms and databases using web-based tools like Google Forms, Air Table, and Notion. However, as simulation software, immersive technology, and video creation apps have become extremely easy to use and freely available, these learning activities have been more convenient and natural to integrate in MOOCs. Like the other types of activities, providing clear instructions, ensuring relevance, and giving variety are important to consider when designing Doing-type activities in MOOCs.  However, one strength of MOOCs in this type of learning activity is that it naturally provides a way for students to collaborate with other students.  That is why it is good to make Doing-type activities as collaborative as possible.  
[image: ]
Figure 3. R2D2 Model by Curtis Bonk and Michelle Zhang[footnoteRef:8] [8:  Bonk, C. J., & Zhang, K. (2006). Introducing the R2D2 model: Online learning for the diverse learners of this world. Distance education, 27(2), 249-264.] 


To engage your MOOC learners in one or more of these categories of learning activities, you can add a wide variety of different types of discussions, problems, exercises, and tools to your course outline. For details on problems, exercises, and tools, please consult section 10. Adding Exercises and Tools in the edX manual Building and Running an edX Course. We have added details on Discussions in this Guide as they are the key learning activities of your course
[bookmark: _Toc126174825]Types of Interaction
In designing a course which encourages active learning and learner engagement, it is worth considering the different types of interaction that learners will be experiencing in their learning environment. Julie Magadan (2011)[footnoteRef:9] introduced four types of interaction in online courses, which is an extension of Moore’s (1989) list.[footnoteRef:10]  Each type of interaction can be facilitated by various tools, technologies, and methods offered in Open edX [9:  Magadan, J. (2011).  Active and Collaborative Learning* - Engage Your Students with Each Other. MaryMac - The Wide,Wide,World of Web 2.0. Retrieved from http://marymac.pbworks.com/f/4+types+of+interaction.pdf]  [10:  Moore, M. G. (1989) Editorial: Three types of interaction. American Journal of Distance Education, 3(2), 1-7. Retrieved from http://aris.teluq.uquebec.ca/portals/598/t3_moore1989.pdf
] 

· Instructor-student: learning activities provide students with the opportunity to receive various forms of support and guidance from the course team. These interactions are designed to help students understand and achieve the learning objectives and can take many forms, including supportive and instructional interactions.  In MOOCs while one-on-one communication may happen in the form of learner support via emails or helpdesk, most communication from the instructors or moderators are directed to all learners through announcements, forums, and community portals. 
· Content-student: learning activities provide opportunities for students to interact with course materials in various ways and promote active learning. There are various methods for presenting content to students and encouraging their engagement, which was already discussed in the Content Section.
· Student-student: Learning activities allow students to work with their peers for sharing and developing knowledge. These interactions can be encouraged through group projects and peer assessment and are facilitated by the discussion forums and community platforms. 
· Technology-student: Digital courses like MOOCs involve interaction between students and technology. Technology can represent the MOOC platform itself like Open edX and other elements of the course. It could also represent the computers that they use for accessing MOOC content. The way students use technology to access course materials and communicate with their peers and instructors can affect their learning experience. It is important to anticipate and address any technology-related issues that may arise.
[bookmark: _Toc126174826]Creating a Learning Activity Planning Sheet to Align Activities with Learning Objectives
Another essential step in planning your learning activities is to map them to your learning objectives. Without doing this, there may be a tendency to overwhelm learners with learning activities that may not even contribute to achieving any of the learning objectives. Learning objectives mapping is an exercise that helps you course designers reflect on which learning activities should be prioritized and given more weight vis-a-vis the learning objectives of the MOOC. 
One way of doing this is to use a learning activity planning sheet. An example provided in Table 1 maps the learning objectives of the MOOC to weekly learning activities, the type of R2D2 activity, interaction type, and assessments. Using this example as a reference, you can develop  a learning activity plan in Template D for your MOOC.          
[bookmark: _Hlk125571342][bookmark: _Hlk125704920]Template D: Learning Activity Planning Sheet is provided to help you design and develop effective learning activities for your MOOC. 
	MOOC Title: Academic Writing Made Easy[footnoteRef:11] [11:  Adapted from the edX course Academic Writing Made Easy (https://www.edx.org/course/academic-writing-made-easy-2)
] 

At the end of this course, the student should be able to: 
· LO1: to understand the basic tenets of academic writing,
· LO2: to avoid plagiarism, 
· LO3: to use appropriate tone to gain credibility, and
· LO4” to ensure your text respects the rules of general punctuation in English.      

	Week
	Learning Activity
	Learning Objective 

	R2D2

	Type of Interaction 

	Week 1
	[Video]: Watch six min. video on What is academic writing? 
	LO1
	Display
	Content-Student

	Week 2
	[Discussion Forum]: Share examples of plagiarized academic works. 
	LO2

	Read, Reflect
	Student-Student


	Week 3
	[Exercise and Peer Assessment]: Develop a paragraph and get feedback from peers.
	LO3
	Do, 
Reflect
	Student-Student

	Week 4
	[Final Project and Instructor Assessment]: Develop a short essay as a final project and get feedback from the instructor.
	LO4
	Do, 
Reflect
	Student-Instructor


Table 1: An example of MOOC learning activity planning 
[bookmark: _Toc126174827]Discussions
Communication and interaction between learners and instructors and among learners are often facilitated by using online discussion forums (DFs) or discussion boards. These spaces provide a place where students can ask questions or share comments regarding the course topic. Discussion areas are where the course team can support the students by answering inquiries regarding the course topic or providing technical support. DFs are also found to be an effective way of understanding the learners, their activities, issues, and their group dynamics while giving insight to the course team regarding topics that were understood well through learning activities as well as the obstacles to learning these topics.  In this sense, DFs contribute to MOOCs being adaptive to the needs of learners. 
A very important role of DFs is providing an avenue for learners to interact with one another and enable the following important processes, which aid in relieving or overcoming social isolation in MOOCs:
· Idea Exchange
· Experience Sharing
· Information Sharing
· Peer Support 
· Networking
There are mainly two types of questions that learners may post in a MOOC on Open edX: 1) course-wide topics of interest to all learners and 2) content-specific topics that you add to course units as discussion components. You can create both types of discussion topics in Studio, an Open edX course builder. 
· Course-wide topics include questions related to course information and announcements, feedback, or troubleshooting. They also include logistics-related questions or posts that may be related to timeline issues such as deadlines or critical dates that you have posted regarding your learning or assessment activities. They can also include negotiations or rules around grading or credits. Finally, technical questions or posts may pertain to the platform or technology-related issues. 
· Content-specific topics can include clarification questions regarding an issue or a topic or a report regarding the veracity of an item in a narrative or an assessment activity. 
Engaging DFs in MOOCs rely on good design and careful planning.  Here are some practical tips for making DFs effective.

· Define the purpose and rules: Before posting forum topics, it is important that you remind yourself of its purpose.  It should also be clearly communicated with the students. Is it for collecting inquiries? Is it for introducing oneself?  Is it for discussing a topic in your lesson? All these should be clearly defined in your forum instructions. 
· Set proper guidelines. You should also set clear guidelines on how to politely respond to posts.  Sample Netiquette Discussion Forum Guidelines are shared as an example.
· Create an organized structure. Once the purpose of your forums have been determined, you must clearly organize them based on their role in your MOOC.  Social forums should be separate from inquiry forums and graded topic-based discussion forums. 
· Prepare the team for discussion moderation. While moderation is an aspect of MOOC implementation, careful planning and training among facilitators is needed to make the forums engaging.  If there are multiple people in the team. It will be good to determine ownership of a particular discussion forum.  One may be assigned to monitor the inquiry forum while another can handle topic-based discussions.  It is also important to agree on moderation guidelines especially regarding inappropriate posts or behavior.  Preparing this guide beforehand can reduce the stress of actual moderation during the implementation of the MOOC. 
· Encourage active engagement.  Sometimes, depending on the participants, a forum can be extremely active or completely dull. In cases where participation is lacking from learners, moderators can encourage active participation by posting inquiries or prompts that could help initiate discussions. 

Some MOOCs developers or course teams choose to skip or supplement the built-in forums of their platforms by building digital communities in social networks like Twitter and Facebook or multi-channel servers like Slack, Matrix, and Discord.  Here is an example description of various community platforms from one edX course titled: Introduction to Computer Science (https://cs50.harvard.edu/x/2023/communities/). 
Whatever the case, discussion activities are essential in MOOCs as they may be the only avenue for learners to interact with their peers. 
For more details on creating course discussions:  visit the edX manual section 17.1. Creating Course Discussions. 
[bookmark: _Hlk125571484]Template E: Discussion Planning Sheet is provided to help you design and develop discussions for your MOOC. 
[bookmark: _Toc126174828]Assessment
Assessment is another essential part of any learning program, including MOOCs and it can be used as a learning activity to gauge whether other learning activities in a course have fulfilled their objectives.  Assessment activities should always be aligned with the objectives.  
Types of Assessment: Open edX supports a few different types of assessments including discussions, problems (e.g., self-assessments, quizzes, mid-term exam, final exam, etc. See: the edX manual section 10.1.3. Core Problem Types  for details), and assignments (e.g., mid-term/final report, final project, etc.). 
When designing an assessment activity, you should consider the following:

· Whether it is formative or summative
· Type(s) of assessment used (e.g., self-assessment, quiz, mid-term exam, final exam, report, project, etc.)
· Weight or percentage of each type of assessment
· Online tools or strategies used
· Feedback strategies (e.g., auto feedback, peer feedback, or instructor feedback)
· Articulated criteria for grading (e.g., checklist, rating scale, rubric, etc.)

Peer Assessment: MOOC designers often assume that there will be an extremely huge amount of enrolments and subsequent participants.  Thus, peer assessment is an integral component of its assessment activities. Peer assessment (PA) is defined as enabling students to provide feedback on assignments that were submitted by other students to help them improve their work. While it is optional, grades can be given by peer assessors provided that there is a good rubric that they can follow.  It is said to be a valid and reliable way of assessing student output in MOOCs if done properly. It is not the same as the peer evaluation activity in group work assignments for evaluating group mates.[footnoteRef:12] For recommended strategies or examples of peer assessment, see: 1) Mooc House; 2) UCL Teaching Toolkit, 3) O’Toole (2013)[footnoteRef:13], and 4) a video presented by the Center of Excellence in Teacher Education.  [12:  Kim, B. (2018). Student peer assessment presentation. Forestry online course development workshop.  University of British Columbia. ]  [13:  O'Toole, Robert (2013) Pedagogical strategies and technologies for peer assessment in Massively Open Online Courses (MOOCs). Discussion Paper. University of Warwick, Coventry, UK: University of Warwick. (Unpublished)] 

Figure 4 shows the activities done, usually in sequence, in peer assessment. The benefits that can be obtained from each activity are also illustrated as output activities. 








Accomplish assessment activity (Write, Speak, Design, etc.)

Develop of targeted knowledge and skills

Inspect other students' output

Benchmark with varying degrees of output.

Inspect other students' output

Practice making judgments and comparing using criteria.

Receive marks or comments from other students for one's own output

Receive diverse feedback.
Judge the quality of feedback from peers.

Improve one's own output based on other students' comments

Improve one's own work based on chosen feedback.

Figure 4. Peer Assessment Process and Benefits
Effective peer assessment activities can be challenging to implement without ample preparation especially in a learning context when there is a huge number of students.  Here are some guidelines that you can consider when designing peer assessment activities:

· Create clear guidelines for students.  Providing students with rubrics or assessment criteria, as well as checklists, can help reduce uncertainty when they are marking their peers' work.  This can be done by the course team or in consultation with prospective learners. 
· Clearly set the parameters. There are critical parameters that need to be set before implementing peer assessment. This includes: (a) the number of peer assessors per output, (b) anonymity of the assessors, (c) duration of the peer assessment or review, (d) allowance of revisions and resubmissions based on reviews, (e) and grading. You may use a peer assessment planning template we have made available in this guide. 
· Establish relevance to students. While this is an expected exercise in MOOCs, it is essential to make students understand why this is being done besides the human resource limitation. As enumerated earlier, there are many benefits to the learner when they are asked to do peer assessment.  This can be included in the activity description. In some cases, peer assessment can be integrated in the MOOCs learning outcomes as something that can stimulate critical thinking. 
· Prepare students. While training sessions for peer assessment may be difficult for MOOCs. Providing how-to videos and scaffolds may help. Guidelines or tips for critical and constructive feedback may be useful.  Sharing exemplars of good peer assessments of past or sample assignments may be a good scaffold. However, it may also be helpful to provide different feedback examples with varying degrees of quality so that students can examine and understand what constitutes constructive feedback.   

Studio, an Open edX course builder, supports the creation and management of peer assessments (or open response assessments). For details, visit the edX manual section 10.29. Open Response Assessments. 
[bookmark: _Hlk125571810]Template F: Peer Assessment Planning Sheet is provided to help you design and develop peer assessment for your MOOC. 
[bookmark: _Toc126174829]Developing a Grading Rubric
A grading rubric is essential tools to help maintain objectivity in marking and grading student submissions especially when there are multiple markers and peer assessors. It also helps learners understand how their submissions are marked, which makes it ideal for the course team to make it available the moment information about assessment activities is posted.
Here are some pointers for developing a good grading rubric:
· Identify the learning objectives: Before you start creating a rubric, it's important to clearly define the learning objectives for the MOOC. This will help you determine what criteria should be included in the rubric and how it should be structured.
· Use a clear and concise format: Make sure the rubric is easy to understand and use. Use simple language and bullet points to list the criteria and performance levels.
· Include specific and measurable criteria: The criteria in the rubric should be specific and measurable, so that it's clear to students what they need to do to achieve a particular performance level. For example, instead of saying "good organization," say "clearly organized with headings, subheadings, and transitions."
· Use a scale: Rather than just using a pass/fail system, use a scale to grade student performance. This can include levels such as excellent, good, fair, and poor.
· Include examples: It can be helpful to include examples of what each performance level looks like, so that students have a better understanding of what is expected of them.
· Test the rubric: Before using the rubric to grade student work, test it out by using it to grade a few sample assignments. This will help you fine-tune the rubric and ensure that it's fair and accurate.
· Provide feedback: Use the rubric to provide detailed and specific feedback to students on their work. This will help them understand what they did well and where they need to improve.
[bookmark: _Hlk125572299]Template G: Grading Rubric is provided to help you design and develop assessments and grading schemes for your MOOC. 



[bookmark: _Toc126174830]Implementation & Evaluation 

The goal of the Implementation & Evaluation phases is to help learners successfully you’re your course once your course has been created and approved, and to evaluate the effectiveness, efficiency and appealing aspects of your course after the course is designed, developed, and implemented. To help you successfully implement and evaluate your MOOC, we provide Template H: Effective Discussion Checklist and Template I: MOOC Evaluation Form for your references. 

[bookmark: _heading=h.jgibnbit96fz][bookmark: _Toc126174831]Running a Course 
The Implementation happens when the MOOC is launched and when learners start to enroll. There are a few things that are helpful to prepare at different stages of implementation.  
[bookmark: _Toc126174832]Organizing and Promoting (1 Month to 1 Week before the MOOC Starts)
· Review learning materials and ensure that all content is available.
· Brief the facilitator so they know their role and can easily navigate the course platform.
· Select a sample of users to go through the MOOC environment and provide their feedback as a quality test.
· Promote the MOOC through channels that your target audience will use such as email and social media.
· Start communicating with participants.  Encourage participants to enrol, log-in and introduce themselves.
· Ask participants to complete a pre-MOOC survey or forum post where they can state their expectations about the course.
[bookmark: _Toc126174833]Setting Expectations (First Week)
· Compile participant expectations
· Share or clarify the learning objectives with learners. 
· Communicate timeline to learners such as when new modules are available and when any assignments are due. 
· Set-up feedback mechanisms for learners to communicate any issues with the facilitator, for example: 
· Open a thread in the Social Forum for content-based discussions
· Open a thread in the Technical Support Forum and refer to relevant documentation for users.
[bookmark: _Toc126174834]Monitoring (Throughout the MOOC)
· Monitor learner participation and answer questions in forums.  
· Communicate with the facilitator to ensure any issues are identified and addressed quickly.
· Record the results achieved by participants
· Ensure that the facilitator communicates with learners by email and via the discussion forum to maintain engagement.
[bookmark: _Toc126174835]Closing the MOOC (Last Week of the MOOC)
· Highlight deadlines during the final week to guarantee that participants are not missing any submissions.
· Confirm if participants will be able to access the course materials even after the MOOC is officially closed (for example for 3 months)
· Ensure that the process for course completion and certification is clearly explained to learners. 

[bookmark: _Toc126174836]Managing Discussions
Managing discussions in MOOCs are critical to promoting engagement and helping students maximize their time in the MOOC through forming networks and participating in a community of inquiry and practice. Here are some tips on how to manage discussions well.

· Encourage respectful and professional communication: Set clear guidelines for how students should communicate with each other and with instructors, and make sure to enforce these guidelines consistently.
· Monitor the discussion forum regularly: Check the discussion forum frequently to respond to student questions, provide feedback, and facilitate discussions.
· Encourage participation: Encourage all students to participate in the discussions by asking questions, making connections to real-world examples, and engaging with the material.
· Provide timely feedback: Provide feedback on student posts and discussions in a timely manner to keep the conversation going and to help students stay engaged.
· Use breakout groups: Consider using breakout groups to allow students to have more focused and in-depth discussions with a smaller group of their peers.

For effective discussion moderation, visit the edX manual section 17.6. Guidance for Discussion Moderators.
[bookmark: _Hlk125572763][bookmark: _Hlk125572793]Template H: Effective Discussion Checklist is provided to help you effectively facilitate discussions for your MOOC. 

[bookmark: _Toc126174837]Managing Learner Progress and Grades
In a MOOC hosted on the Open edX platform, learners' progress and grades can be managed through the Open edX’s Gradebook or the Progress Page.  

· Regardless of the approach used, it is important to clearly communicate grading policies and expectations to learners and to provide timely feedback on their progress. This can help to ensure that learners are motivated and engaged in the MOOC and that they have a clear understanding of their strengths and areas for improvement.

For more details on this issue, visit the edX manual section 18. Managing Learner Progress and Grades.

[bookmark: _Toc126174838]Evaluating Your Course
Evaluation aims to determine if your MOOC has fulfilled its objectives and collect pointers for improving it. It involves gathering information to assess the effectiveness of your MOOC.  There are many ways by which you can evaluate the effectiveness of your MOOC. Kirkpatrick (1996)[footnoteRef:14]provides an easy model to measure MOOC effectiveness in the perspective of students against four levels of criteria: reaction, learning, behavior, and results. [14:  Kirkpatrick, D. (1996). Revisiting Kirkpatrick’s four-level-model. Training & Development, 1, 54-57.] 

· Reaction – pertains to general satisfaction or perception of students. It determines whether they find the MOOC favorable or relevant to what they needed to learn. An example for collecting data related to this criterion is using an end of the course survey.  
· Learning – pertains to how much knowledge and skills were acquired after the MOOC. It may also refer to affective aspects of learning such as attitude, confidence, belief, and commitment.  An example for collecting data related to this criterion is using pre- and post- tests of knowledge and skills presented in the MOOC.  Pre- and post- MOOC surveys or interviews involving the students’ beliefs and attitudes can also be collected.
· Behavior – pertains to the actual behavioral change of the students. This is somewhat difficult to measure immediately after the MOOC ends. An example for collecting data related to this criterion is sending a follow-up questionnaire two or three months after the MOOC has ended.  
· Results – pertains to higher level outcomes that were set as targets because of the MOOC. For example, if one of the higher level outcomes of a MOOC is for making its takers more eligible for a certain job position, a tracer study can be conducted to determine if there were graduates who achieved this objective. 
We recommend that you reflect on these four levels and select your evaluation materials depending on which level of MOOC effectiveness you want to evaluate. Another practical recommendation is to save all data related to evaluation including your own reflection on what worked well and what can be done differently in the future. All of these data can be organized in an online folder that can be easily accessible for the team that will be revising or rerunning the MOOC.  Since most MOOCs are offered to the general audience, it may be difficult to evaluate behavioral change and results.  We suggest that the first two levels be used for MOOC evaluation.
Template I: MOOC Evaluation Form is provided to help you evaluate your MOOC. 

[bookmark: _Toc126174839]Revising and Rerunning Your Course
After the MOOC has ended and the data from the evaluation have been collected and analyzed,  preparations can be made for revising it and implementing it again.  While you can take the option of building the new MOOC from scratch, you have the easy option of rerunning the course. With this option, most elements of the original course are duplicated to the new course. Doing this will not affect the original course. That is, any future updates made in both courses will not affect each other.  
Table 2 lists features that are included in the duplicated new course after a rerun on the left side and those that are not included in the duplicate on the right.
	Duplicated Content in the Re-run
	Content not included in the Re-run

	All other course dates
	MOOC Start date. It will be set to a certain date.

	Course structure (sections, subsections, units) and state (published, hidden)
	Prerequisite course subsection settings

	Individual problems and other components
	Student enrollment data

	Files uploaded to the course, including videos and textbooks
	Course team privileges, including admins, discussion moderators, and beta testers. Only users who created the new course will have access to it.

	Pages added to the course
	Manually created cohorts.

	Course updates
	Student answers, progress, and grading data

	Advanced settings
	Discussion posts, responses, comments, and other data

	Grading policy
	Wiki contributions

	Certificates
	


Table 2: Duplicated and non-duplicated content in Re-run MOOCs in Open edX
Once a new course has been created through the rerun option, it is important to ensure that the settings and content of the new course are updated. 
The list below covers the bare minimum of what you can do: 
· Adding course members with various roles like administrators and moderators for discussions and teaching assistants for the community.
· Updating important dates for the MOOC such as start and end dates for the course itself and for enrollment. 
· Setting release or visibility dates for units, subsections, or entire sections. 
· Adding, deleting, and editing posts on the course updates page.
· Setting up cohorts and selecting a strategy for assigning learners into these cohorts. 

For more details on rerunning the course, visit the edX manual section 19. Re-running Your Course.

-End of the Guide-
[bookmark: _heading=h.v2ivsyohwuc9]
[bookmark: _Toc126174840]
Templates and Checklists
[bookmark: _heading=h.2u6wntf]
Template A: Analysis Sheet 
Template B: Course Information Checklist
Template C: Course Content Checklist
Template D: Learning Activity Planning Sheet
Template E: Discussion Planning Sheet
Template F: Peer Assessment Planning Template
Template G: Grading Rubric
Template H: Effective Discussion Checklist 
Template I: MOOC Evaluation Form 


[bookmark: _Toc126174841]Template A: Analysis Sheet
Template A helps you reflect on your three analysis activities: 1) Gathering Learner Information; 2) Exploring Design Approaches, and 3) Clarifying Course Objectives. Please replace the sample information in grey with your own learner features, check the boxes and/or fill out the form. 
[bookmark: coursetitle]Course Title:   Please enter the title of your course here...
[bookmark: Text2]Course Code:   Please enter the course code or short name for the course if it exists
[bookmark: _Toc126174842]A1. Target Learner Information
	
	Description (Replace the following description with your MOOC learners’ information)
	Priority (Choose the priority of each type of learners) 

	Global Audience
	These learners may be hoping to study the MOOC for various reasons such as satisfying self-interest in the topic, earning credit/microcredit, being certified for work, etc. A recommended main language of the MOOC is English. 
	[bookmark: Dropdown1]

	General Public in Indonesia
	There will be varying reasons why the general public take the MOOC. Some may be taking the MOOC for personal interest in the topic. Some may be taking it for credit/microcredit or for being certified for work.  A recommended main language of the MOOC is Indonesian. 
	

	UI Students
	These learners may be hoping to get credit/microcredit from the MOOC. This MOOC may be a required activity in one of their courses, so it is likely that they will try to complete the MOOC. They are proficient (or not proficient) in English. 
	

	Other University Students in Indonesia
	These learners may be hoping to get credit/microcredit from the UI MOOC. This MOOC may be a required activity in one of their courses, so it is likely for them to try finishing it. There may be some universities in Indonesia that are not expecting students to be highly proficient in English. The MOOC may need to be designed with bilingual support for Bahasa Indonesia. 
	


Priority Values: (1 -Highest; 4 – Lowest; 0 – Not targeted)

[bookmark: _Toc126174843]A2. Design Approach
	
	Self-Paced MOOC
	Synchronous MOOC

	Lecture-based
	[bookmark: Check1]|_|
	|_|

	Project-based
	|_|
	|_|

	Social
	|_|
	|_|

	Gamified
	|_|
	|_|

	[bookmark: Text3]Other (       )
	|_|
	|_|

	Other (       )
	|_|
	|_|




[bookmark: _Toc126174844]A3. Learning Objectives 
	[bookmark: LOS]Objective
	Week
	At the end of this course, the student will be able to:  
	Bloom’s Level

	1
	[bookmark: Dropdown2]- 
	[bookmark: lo1]develop...
	[bookmark: Dropdown3]

	2
	- 
	[bookmark: lo2]support...
	

	
	
	
	

	3
	- 
	[bookmark: lo3]classify...
	

	4
	- 
	[bookmark: lo4]predict...
	

	5
	- 
	[bookmark: lo5]describe...
	

	6
	- 
	[bookmark: lo6]define...
	




## For your reference, Bloom’s Verb Reference Table (adapted from Nelson Baker at Georgia Tech)[footnoteRef:15] is provided below.  [15:  https://tips.uark.edu/using-blooms-taxonomy/] 

	Bloom’s Level
	Key Verbs (keywords)
	Example Learning Outcome

	Create
	design, formulate, build, invent, create, compose, generate, derive, modify, develop.
	...design an original homework problem dealing with the principle of conservation of energy.

	Evaluate
	choose, support, relate, determine, defend, judge, grade, compare, contrast, argue, justify, support, convince, select, evaluate.
	...determine whether using conservation of energy or conservation of momentum would be more appropriate for solving a dynamics problem.

	Analyze
	classify, break down, categorize, analyze, diagram, illustrate, criticize, simplify, associate.
	...differentiate between potential and kinetic energy.

	Apply
	calculate, predict, apply, solve, illustrate, use, demonstrate, determine, model, perform, present.
	...calculate the kinetic energy of a projectile.

	Understand
	describe, explain, paraphrase, restate, give original examples of, summarize, contrast, interpret, discuss.
	... describe Newton’s three laws of motion to in her/his own words

	Remember
	list, recite, outline, define, name, match, quote, recall, identify, label, recognize.
	... recite Newton’s three laws of motion.





[bookmark: _Toc126174845]A4. Planning Checklist 
	Course Information

	 Conditions
	Status (Y / N / N/A)
	Comments  

	The need for the MOOC is discussed and agreed upon by the course team.
	Y |_|  N |_| N/A |_|
	Comments

	The roles and responsibilities of each team member are discussed and agreed upon
	Y |_|  N |_| N/A |_|
	Comments

	MOOC timelines and delivery dates are confirmed
	Y |_|  N |_| N/A |_|
	Comments

	A strategy for copyrighted materials is identified.
	Y |_|  N |_| N/A |_|
	Comments

	An assessment strategy for the entire MOOC is discussed and planned.
	Y |_|  N |_| N/A |_|
	Comments

	MOOC content review strategies are identified and discussed.
	Y |_|  N |_| N/A |_|
	Comments

	Different peer assessment strategies within the MOOC are identified and discussed
	Y |_|  N |_| N/A |_|
	Comments

	Different strategies for anticipating how diverse users in the mass audience will interact are discussed.
	Y |_|  N |_| N/A |_|
	Comments

	Multimedia requirements are discussed and estimated.
	Y |_|  N |_| N/A |_|
	Comments

	Language of MOOC and learners’ language proficiency levels are discussed and included in the introductory section of the MOOC.
	Y |_|  N |_| N/A |_|
	Comments

	Learners’ technology literacy is identified and discussed.
	Y |_|  N |_| N/A |_|
	Comments

	Spaces of interaction are identified and discussed.
	Y |_|  N |_| N/A |_|
	Comments

	A sample learning building block such as a lesson is completed (for prototyping).
	Y |_|  N |_| N/A |_|
	Comments

	The delivery platform (i.e. EdX, Coursera, Udacity, Moodle) and existing supported contact, tools and technologies are identified, discussed and provided.
	Y |_|  N |_| N/A |_|
	Comments

	Facilitators are trained and feel comfortable with the selected delivery platform.
	Y |_|  N |_| N/A |_|
	Comments

	Content writer(s) is selected and content review process is discussed.
	Y |_|  N |_| N/A |_|
	Comments

	Completion records and certification for MOOC participants are discussed.
	Y |_|  N |_| N/A |_|
	Comments

	Learners are involved in the planning stage.
	Y |_|  N |_| N/A |_|
	Comments

	Other Comments:  Enter other comments here...




[bookmark: _Toc126174846]Template B: Course Information Checklist
Template B helps you design and develop Course Information along with the “About the Course” page. 
[bookmark: _Toc126174847]B1. Course Information Checklist 
	Course Information

	 Conditions
	Status (Y / N / N/A)
	Location (Document URL) 

	Course Description is drafted in less than 300 words.
	Y |_|  N |_| N/A |_|
	http://...

	Course Description includes the overview of the course content, and learning goals, objectives and outcomes. 
	Y |_|  N |_| N/A |_|
	http://...

	Course Structure is clearly stated. 
	Y |_|  N |_| N/A |_|
	http://...

	Course Requirements include course pre-requisites and the required tasks and assignments for successful completion of the course.  
	Y |_|  N |_| N/A |_|
	http://...

	Grading criteria and certificate requirements posted in the course.
	Y |_|  N |_| N/A |_|
	http://...

	Course Duration clearly states the start and end dates and expected time commitment for learners. 
	Y |_|  N |_| N/A |_|
	http://...

	Syllabus or course calendar is provided (course topics and important dates, including exams)
	Y |_|  N |_| N/A |_|
	http://...

	Instructor introduction or bio and the availability for communication and support are stated. 
	Y |_|  N |_| N/A |_|
	http://...

	Technical requirements for the course are thoroughly listed.  
	Y |_|  N |_| N/A |_|
	http://...

	Academic Policy/Collaboration guidelines are included.
	Y |_|  N |_| N/A |_|
	http://...

	Course Introduction also includes a request for learners to view the edX Demo101; or an introduction to the platform included in the courseware tab. 
	Y |_|  N |_| N/A |_|
	http://...

	A prompt is provided to the learner on the course info page on how to get started with the course.
	Y |_|  N |_| N/A |_|
	http://...

	A short Welcome/Introduction Video is produced.
	Y |_|  N |_| N/A |_|
	http://...

	A checklist that identifies pre-requisites needed to earn a certificate is provided. (conditional)
	Y |_|  N |_| N/A |_|
	http://...



[bookmark: _Toc126174848]B2. About the Course Checklist 
	About the Course or Course Announcement in 1 or 2 pages

	 Conditions
	Status (Y / N / N/A)
	Location (Document URL) 

	A short, attractive overview of course description is provided. 
	Y |_|  N |_| N/A |_|
	http://...

	Course format is explained
	Y |_|  N |_| N/A |_|
	http://...

	A brief instructor information is offered. 
	Y |_|  N |_| N/A |_|
	http://...

	MOOC learning objectives and assessment methods are concisely explained. 
	Y |_|  N |_| N/A |_|
	http://...

	Other information promoting course advertisement is offered. 
	Y |_|  N |_| N/A |_|
	http://...


[bookmark: _Toc126174849]
Template C:  Course Content Checklist
Template C helps you design and develop quality content by asking you to check the minimum requirements. If deemed necessary, feel free to add your own requirements or conditions. 
	Conditions
	Status (Y / N / N/A)
	Location (Document URL) 

	Required and optional materials are delineated inside the course.
	Y |_|  N |_| N/A |_|
	http://...

	The course provides an online textbook, online notes, or readings.
	Y |_|  N |_| N/A |_|
	http://...

	Cross linking between videos, exercises, textbook is provided within the course.
	Y |_|  N |_| N/A |_|
	http://...

	The course includes interactive videos and exercises.
	Y |_|  N |_| N/A |_|
	http://...

	The course adheres to edX accessibility guidelines.
	Y |_|  N |_| N/A |_|
	http://...

	Video segment duration is between 5 to 10 minutes.
	Y |_|  N |_| N/A |_|
	http://...

	Course uses pre and post-production techniques that enhance instructional content.
	Y |_|  N |_| N/A |_|
	http://...

	Video quality and audio levels are consistent.
	Y |_|  N |_| N/A |_|
	http://...

	The course provides transcription for all videos.
	Y |_|  N |_| N/A |_|
	http://...

	Downloadable copies of presentations materials used in videos are provided inside the course.
	Y |_|  N |_| N/A |_|
	http://...

	The course effectively integrates advanced media. 
	Y |_|  N |_| N/A |_|
	http://...

	The course includes interactives such as virtual labs or user controlled animations.
	Y |_|  N |_| N/A |_|
	http://...

	The course includes gradable assignments (e.g., exercises/homework/quizzes) and assigns a grade.
	Y |_|  N |_| N/A |_|
	http://...

	Assessment deadlines are clearly articulated.
	Y |_|  N |_| N/A |_|
	http://...

	Other (       )
	Y |_|  N |_| N/A |_|
	http://...

	Other (       )
	Y |_|  N |_| N/A |_|
	http://...
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[bookmark: _Toc126174850]Template D: Activity Planning Sheet
Template D helps you design and develop effective learning activities for your MOOC. 
	MOOC Title: Please enter the title of your course here... 

At the end of this course, the student should be able to: 
LO1:  
LO2:  
LO3:  
LO4:  
LO5:  
LO6:  
Add more if needed. 


	Week
	Learning Activities
	Related LO’s
	R2D2
	Type of Interaction 

	1

	[bookmark: Text12]e.g. Video]: Watch six min. video on _____________.
	
	[bookmark: Dropdown7]
	[bookmark: Dropdown8]

	2

	e.g. Video]: Watch six min. video on _____________.
	
	
	

	3

	e.g. Video]: Watch six min. video on _____________.
	
	
	

	4

	e.g. Video]: Watch six min. video on _____________.
	
	
	

	5

	e.g. Video]: Watch six min. video on _____________.
	
	
	

	6

	e.g. Video]: Watch six min. video on _____________.
	
	
	

	Add more if needed (Use the editable version to add rows). 







## For your reference, Table 1: An example of MOOC learning activity planning from the Guide is provided here. 
	MOOC Title: Academic Writing Made Easy
At the end of this course, the student should be able to: 
· LO1: to understand the basic tenets of academic writing,
· LO2: to avoid plagiarism, 
· LO3: to use appropriate tone to gain credibility, and
· LO4” to ensure your text respects the rules of general punctuation in English.      

	Week
	Learning Activity
	Learning Objective 
	R2D2
	Type of Interaction 

	Week 1
	[Video]: Watch six min. video on What is academic writing? 
	LO1
	Display
	Content-Student

	Week 2
	[Discussion Forum]: Share examples of plagiarized academic works. 
	LO2

	Read, Reflect
	Student-Student


	Week 3
	[Exercise and Peer Assessment]: Develop a paragraph and get feedback from peers.
	LO3
	Do, 
Reflect
	Student-Student

	Week 4
	[Final Project and Instructor Assessment]: Develop a short essay as a final project and get feedback from the instructor.
	LO4
	Do, 
Reflect
	Student-Instructor




[bookmark: _Toc126174851]Template E: Discussion Planning Sheet
Template E helps you design and develop discussions for your MOOC. 
	Week
	Discussion Topic
	Related LO
	Purpose
	Rules & Guidelines
	Strategies for active engagement 
	Moderator(s)

	1
	Enter Discussion Topic here...

	
	[bookmark: Dropdown9]
	Text here or link: http://...
	e.g., posting prompts, gamification, soliciting inquiries, etc.
	Enter Moderators here...


	2
	Enter Discussion Topic here...

	
	
	Text here or link: http://...
	e.g., posting prompts, gamification, soliciting inquiries, etc.
	Enter Moderators here...


	3
	Enter Discussion Topic here...

	
	
	Text here or link: http://...
	e.g., posting prompts, gamification, soliciting inquiries, etc.
	Enter Moderators here...


	4
	Enter Discussion Topic here...


	
	
	Text here or link: http://...
	e.g., posting prompts, gamification, soliciting inquiries, etc.
	Enter Moderators here...


	5
	Enter Discussion Topic here...

	
	
	Text here or link: http://...
	e.g., posting prompts, gamification, soliciting inquiries, etc.
	Enter Moderators here...


	6
	Enter Discussion Topic here...


	
	
	Text here or link: http://...
	e.g., posting prompts, gamification, soliciting inquiries, etc.
	Enter Moderators here...


	Add more if needed (Use the editable version to add rows). 







[bookmark: _Toc126174852]Template F: Peer-Assessment Planning Sheet
Template F helps you design and develop peer assessment for your MOOC. 
	Week
	Assessment activity
	Related LO
	Number of peer assessors
	Duration of peer assessment
	Rules & Guidelines
	A learner training video
	Rubric link

	1
	e.g., pecha-kucha presentation, essay assignment, etc.

	
	[bookmark: Dropdown5][bookmark: Dropdown6]
	e.g. two days / one week
	Text here or link: http://...
	http://...
	http://...

	2
	e.g., pecha-kucha presentation, essay assignment, etc.


	
	
	e.g. two days / one week
	Text here or link: http://...
	http://...
	http://...

	3
	e.g., pecha-kucha presentation, essay assignment, etc.


	
	
	e.g. two days / one week
	Text here or link: http://...
	http://...
	http://...

	4
	
e.g., pecha-kucha presentation, essay assignment, etc.

	
	
	e.g. two days / one week
	Text here or link: http://...
	http://...
	http://...

	5
	
e.g., pecha-kucha presentation, essay assignment, etc.

	
	
	e.g. two days / one week
	Text here or link: http://...
	http://...
	http://...

	6
	
e.g., pecha-kucha presentation, essay assignment, etc.

	
	
	e.g. two days / one week
	Text here or link: http://...
	http://...
	http://...

	Add more if needed (Use the editable version to add rows). 





[bookmark: _Toc126174853]Template G: Grading Rubric
Template G helps you design and develop assessments and grading schemes for your MOOC.  You may delete or add criteria, decide points and add descriptions for each category. 
	Assessment method
	[bookmark: Text4]Exemplary (points)
	[bookmark: Text5]Accomplished (points)
	[bookmark: Text6]Developing (points)
	[bookmark: Text7]Beginning (points)

	[bookmark: Text8]Criterion 1
	[bookmark: Text9]Description of Exemplary Work in Criteria 1
	Description of Accomplished Work in Criteria 1
	Description of Developing Work in Criteria 1
	Description of Beginning Work in Criteria 1

	Criterion 2
	Description of Exemplary Work in Criteria 2
	Description of Accomplished Work in Criteria 2
	Description of Developing Work in Criteria 2
	Description of Beginning Work in Criteria 2

	Criterion 3
	Description of Exemplary Work in Criteria 3
	Description of Accomplished Work in Criteria 3
	Description of Developing Work in Criteria 3
	Description of Beginning Work in Criteria 3

	Criterion 4
	Description of Exemplary Work in Criteria 4
	Description of Accomplished Work in Criteria 4
	Description of Developing Work in Criteria 4
	Description of Beginning Work in Criteria 4

	
Criterion 5
	Description of Exemplary Work in Criteria 5
	Description of Accomplished Work in Criteria 5
	Description of Developing Work in Criteria 5
	Description of Beginning Work in Criteria 5

	Add more if needed
	More
	More
	More
	More





## For your reference, a sample rubric for a short presentation is provided below. 
	Assessment method
	Exemplary (4)
	Accomplished (3)
	Developing (2)
	Beginning (1)

	Slideshow
	The presentation has 20 slides timed to advance every 20 seconds. The presentation runs flawlessly.
	The presentation has 20 slides timed to advance every 20 seconds. The presentation runs with one minor technical flaw.
	The presentation has 20 slides timed to advance every 20 seconds, but the presentation has several minor technical flaws.
	The presentation does not have 20 slides timed to advance every 20 seconds, OR the presentation has major technical flaws.

	Analysis
	The team captured all the main points of the topics. I really had a clear understanding of the theories and their points.
	The team captured most of the main points of the topics. I understood most of the main points and their discussion of the theories.
	The team gave a partial presentation of their analysis. I understood some of the main points, but thought there were gaps.
	There was little or no attempt made to identify the main points.

	Organization
	The Pecha Kucha was extremely organized and the ideas and images flowed in a manner that was easily followed and understood. The material transitioned seamlessly from slide to slide.
	The Pecha Kucha was fairly organized and the ideas flowed well. There were perhaps jumps and transitions that were not entirely seamless. Easily understood.
	The Pecha Kucha was poorly organized and not easy to follow. Ideas and images were put together in a way that made comprehension difficult.
	The Pecha Kucha was unorganized and difficult to follow. Ideas and images were put together with little thought to audience understanding.

	Visual Appeal and Creativity
	The images/text chosen were appropriate and extremely thoughtful to the topic and conveyed in an excellent manner the Pecha Kuchua's purpose. The audience was informed and entertained.
	The images/text chosen were appropriate and considered the topic in a thoughtful way. The presenter has used good quality visual images and has used a creative or interesting visual design for the presentation.
	The presenters has used adequate quality visual images but does not use a creative or interesting visual design for the presentation. The images/text chosen distracted from the presentation.
	Visual images are poorly chosen, OR the quality of the images is not legible, OR used a particularly garish or distracting visual design for the presentation.

	
Presentation Skills
	The team demonstrated outstanding presentation skills (pacing/tone/volume, confidence/poise, gestures, eye contact, rapport with audience, use of presentation
media, etc).
	The team demonstrated sound presentation skills (pacing/tone/volume, confidence/poise, gestures, eye contact, rapport with audience, use of presentation media, etc).
	The team demonstrated fair presentation skills (pacing/tone/volume, confidence/poise, gestures, eye contact, rapport with audience, use of presentation media, etc).
	The team demonstrated poor presentation skills (pacing/tone/volume, confidence/poise, gestures, eye contact, rapport with audience, use of presentation media, etc).







[bookmark: _Toc126174854]Template H: Effective Discussion Checklist
Template H helps you effectively facilitate discussions for your MOOC. 
[bookmark: _Toc126174855]H1. Discussion Preparation
	Course Information

	Did I...
	Status (Y / N / N/A)
	Comments  

	Determine learners’ relevant experiences, needs, strengths, and interests?
	Y |_|  N |_| N/A |_|
	Comments

	Identify learning goals for the group (or identify learning goals with the group)?
	Y |_|  N |_| N/A |_|
	Comments

	Plan activities for the learners to prepare them for the discussion?
	Y |_|  N |_| N/A |_|
	Comments

	Read and reflect on the topics planned for the session?
	Y |_|  N |_| N/A |_|
	Comments

	Find or create appropriate resources?
	Y |_|  N |_| N/A |_|
	Comments

	Attend any relevant lectures or other sessions that the learners attended prior to the discussion (if appropriate)?
	Y |_|  N |_| N/A |_|
	Comments

	Identify and work on the understanding and skills I have for leading the session?
	Y |_|  N |_| N/A |_|
	Comments

	Develop a well-structured (yet flexible) plan for the session?
	Y |_|  N |_| N/A |_|
	Comments

	Other Comments:  Comments



[bookmark: _Toc126174856]H2. Discussion Facilitation
	Course Information

	Did I...
	Status (Y / N / N/A)
	Comments  

	Create an inclusive environment in which learners feel they can take risks?
	Y |_|  N |_| N/A |_|
	Comments

	Do an initial assessment of the learners’ levels of readiness?
	Y |_|  N |_| N/A |_|
	Comments

	Initiate the discussion with an engaging, relevant topic or challenge?
	Y |_|  N |_| N/A |_|
	Comments

	Use mainly open-ended questions or comments?
	Y |_|  N |_| N/A |_|
	Comments

	Encourage active listening?
	Y |_|  N |_| N/A |_|
	Comments

	Foster dialogue amongst the learners and help them to consider multiple points of view?
	Y |_|  N |_| N/A |_|
	Comments

	Probe the learners’ understandings and foster higher-level thinking and discussion?
	Y |_|  N |_| N/A |_|
	Comments

	Help the learners digest what they are hearing?

	Y |_|  N |_| N/A |_|
	Comments

	Monitor and facilitate the flow of the session?

	Y |_|  N |_| N/A |_|
	Comments

	As needed, help the group reach a satisfactory closure?

	Y |_|  N |_| N/A |_|
	Comments

	Encourage learners to participate?

	Y |_|  N |_| N/A |_|
	Comments

	Help learners communicate clearly?

	Y |_|  N |_| N/A |_|
	Comments

	Other Comments: Comments



[bookmark: _Toc126174857]Template I: MOOC Evaluation Form
Template I helps you evaluate your MOOC using the first two levels of Kirkpatrick’s four-level model. 
	Evaluation Type
	Evaluation Description and Characteristics
	Answer:
	Comments

	Level 1: Reaction
	· Did the learners like and enjoy the MOOC? 

· Did they consider the MOC relevant? 


· Was it a good use of their time? 

· Did they like the venue, the style, timing, domestics, etc? 
 
Other indicators:  

· Level of participation

· Ease and comfort of experience  

· Level of effort required to make the most of the learning


	[bookmark: Dropdown4]Y |_|  N |_| N/A |_|
 
Y |_|  N |_| N/A |_|

Y |_|  N |_| N/A |_|

Y |_|  N |_| N/A |_|









	Describe the tools that you have used and their results. 

[bookmark: Text11]Tools used / Results

	Level 2: Learning
	· Did the learners learn what intended to be taught? 

· Did the learners experience what was intended for them to experience? 

· What is the extent of advancement or change in the learners after completing the MOOC, in the direction or area that was intended?
	Y |_|  N |_| N/A |_|
 
Y |_|  N |_| N/A |_|


[bookmark: Text10]Enter your observation here...
	Describe the tools that you have used and their results.

Tools used / Results






## To help you use the MOOC Evaluation Form above, a reference table is provided below. 
	Evaluation Type
	Evaluation Description and Characteristics
	Examples of Evaluation Tools and Methods
	Relevance and Practicability

	Level 1: Reaction
	Reaction evaluation is how the learners felt, and their personal reactions to the MOOC or learning experience. This level of evaluation answers the following questions: 
· Did the learners like and enjoy the MOOC? 
· Did they consider the MOC relevant? 
· Was it a good use of their time? 
· Did they like the venue, the style, timing, domestics, etc?  
Other indicators for this level are:  
· Level of participation
· Ease and comfort of experience  
· Level of effort required to make the most of the learning

	1. 'Happy sheets' 
2. Feedback forms based on subjective personal reaction to the MOOC experience
3. Verbal reactions which can be noted and analyzed 
4. Post-MOC surveys or questionnaires 
5. Online evaluation or grading by learners
6. Subsequent verbal or written reports given by learners to the MOOC providers. 
	· Can be done immediately after the MOOC ends 
· Very easy to obtain reaction feedback 
· Feedback is not expensive to gather or to analyze for groups
· Important to know that people were not upset or disappointed
· Important that people give a positive impression when relating their experience to others who might be deciding whether to take the MOOC in the future.

	Level 2: Learning
	Learning evaluation is the measurement of the increase in knowledge or intellectual capability from before to after the learning experience. This level of evaluation answers the following questions: 
· Did the learners learn what intended to be taught? 
· Did the learners experience what was intended for them to experience? 
· What is the extent of advancement or change in the learners after completing the MOOC, in the direction or area that was intended?
	1. Assessments or tests before and after the MOOC
2. Interview or observation can be used before and after although this is time-consuming and can be inconsistent 
3. Methods of assessment need to be closely related to the aims of the learning 
4. Measurement and analysis is possible and easy on a group scale 
5. Reliable, clear scoring and measurements need to be established, so as to limit the risk of inconsistent assessment  
6. Hard-copy, electronic, online or interview style assessments are all possible
	· Relatively simple to set up, but more investment and thought required than reaction evaluation. 
· Highly relevant and clear-cut for certain training such as quantifiable or technical skills
· Less easy for more complex learning such as attitudinal development, which is famously difficult to assess 
· Cost escalates if systems are poorly designed, which increases work required to measure and analyze
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